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SPECIAL EDUCATION  

 

         In Canada, special education is governed by the principles of equality, 

diversity, and inclusion, which guarantee that every student, regardless of ability, 

has access to engaging and adaptable learning opportunities. The human rights 

laws of Canada, especially the 1982 Charter of Rights and Freedoms, which 

ensures that everyone has the right to equal protection and benefits under the 

law, including public education (Government of Canada, 1982), form the basis of 

special education in Canada. 

         As a result of realizing that learning settings should be tailored to students' 

needs rather than the other way around, Canada has moved away from a 

medical-deficit paradigm and toward a social and inclusive approach during the 

past 20 years. The UN Convention on the Rights of Persons with Disabilities, 

which Canada joined in 2010, strengthens the country's commitment to inclusive 

educational institutions and is in line with this progression (United Nations, 

2006). 
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SPECIAL EDUCATION IN THE CANADIAN CONTEXT: KNOWLEDGE AND EXPERTISE 

RECOGNIZING SPECIAL EDUCATION 

Equity, inclusion, and accessibility are the cornerstones of special education in Canada, 

and they are protected by both provincial education laws and the Canadian Charter of Rights 

and Freedoms. Making ensuring that kids with exceptionalities—be they behavioral, emotional, 

physical, or cognitive—get the tailored support they require to thrive in inclusive settings is the 

goal. 

CURRENT TRENDS IN CANADIAN SPECIAL EDUCATION 

• The Education Movement for Inclusivity: - Students with exceptionalities are now 

integrated into ordinary classes in Canada because to the country's growing adoption of 

inclusive education concepts. This illustrates how more egalitarian learning spaces are 

replacing segregated special education settings. When backed by qualified teachers and 

sufficient resources, inclusive education strategies in   Canada have demonstrated 
significant results in peer interaction and academic achievement (Lindsy, G. 2007). Today, 

most jurisdictions mandate that school boards give inclusion priority through financing 

methods and law. 

• The concept of Universal Design for Learning (UDL): - Across Canada, UDL is becoming 

more and more popular as a proactive framework for creating inclusive curriculum. UDL 

lessens the requirement for reactive accommodations by predicting a range of learning 

demands. Edyburn, D. L. (2010) research demonstrated that the application of Universal 

Design for Learning (UDL) principles in Canadian classrooms resulted in higher levels of 

accomplishment and engagement, especially for students with learning difficulties. 

• Identification and Intervention at an Early Stage: - For kids with exceptionalities, early 

intervention is crucial to enhancing long-term educational results. Literacy and numeracy 

screening instruments and intervention programs have been established in provinces such 

as Ontario and Alberta. Systematic early reading interventions dramatically close the gap 

between pupils who struggle with reading and those who do not, according to Savage et 

al. (2015). 

• Special Education Using Assistive Technology: - In Canadian classrooms, the use of 

assistive technology (AT) has revolutionized accessibility. AAC devices, alternate 

keyboards, and text-to-speech software are frequently utilized to assist students with 

impairments. According to Okolo, C. M., & Diedrich, J. (2014), using an AT increases 

student autonomy and engagement, particularly for students with complex 

communication requirements. 

 



 

 3  

Document Name 

Your Company Name (C) Copyright (Print Date) All Rights Reserved 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

EDUCATIONAL METHODS THAT ASSIST STUDENTS WITH 

DISABILITIES 

• Individualized Education Plans (IEPs): - Most provinces require the creation of 

Individualized Education Plans (IEPs), which include specific objectives and accommodations. 

• Models for Collaborative Teaching: - The secret to inclusive success is the use of 

collaborative teaching models, which include co-teaching and assistance from educational 

assistants (Bennett et al., 2018). 

• Culturally Acceptable Methods: - Support for Indigenous and multilingual kids is grounded 

in language, culture, and community thanks to culturally responsive practices. 

SPECIAL EDUCATION: PRINCIPLES OF TRANSFORMATIONAL SERVANT LEADERSHIP 

APPLICATION 

In order to create an inclusive classroom where all children, including those with disabilities, are 

encouraged to realize their full potential, special education is crucial. By using transformational 

servant leadership in special education, teachers may establish caring, empowering, and 

supportive learning environments for kids with a range of needs. 

PRINCIPLES OF TRANSFORMATIONAL SERVANT LEADERSHIP IN SPECIAL EDUCATION 

• Understanding and Empathy: - In special education, servant leaders have a profound 

understanding of the difficulties that families and children with disabilities encounter. By 

exhibiting empathy, they provide individualized educational opportunities that honor each 

person's unique requirements and characteristics. As an illustration, a teacher collaborates closely 

with parents and support personnel to develop an individualized education plan (IEP) that 

considers students' emotional and academic needs. 

• • Promoting Cooperation: -Transformational servant leaders encourage collaboration 

between families, support personnel, and educators. This partnership guarantees the 
creation of comprehensive strategies for dealing with special education's educational 

obstacles (Bass, B. M., 1997).   For instance, to discuss a student's progress and make 

necessary strategy adjustments, teachers often meet with counselors, special education 

coordinators, and speech therapists. 
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• Student Empowerment: -These leaders provide learning settings where students may take charge of 

their education. In special education, this may entail giving kids the chance to actively engage in goal 

setting and make decisions about their education (Bass, B. M., 1997). For example, by allowing a 

student with learning difficulties to choose project themes based on their interests and talents, a 

teacher helps them become more independent and self-assured. 

• Commitment to Continuous Improvement: - Transformative servant leaders in special education 

are committed to continuous professional growth and innovative teaching methods to satisfy children' 

changing needs (Darling-Hammond, 2010). An illustration of this would be a principal who regularly 

trains staff members on new assistive technology so that everyone is prepared to help students with a 

range of impairments. 

• Participation in the Community and Advocacy: -Students with disabilities have better access to 

resources and services when systemic improvements are made, according to special education servant 

leaders. For example, to raise money and publicity for special education programs, a school 

administrator works with neighborhood advocacy organizations. 

ACTIVITY 1: COOPERATIVE IEP DEVELOPMENT 

Objective: To teach students about the process of creating individualized education plans (IEPs) and the 

importance of teamwork in helping students with disabilities. The exercise highlights transformative servant 

leadership values including empathy, empowerment, and teamwork. 

Materials:  

• Case studies of students with a range of difficulties, including learning problems, ASD, and ADHD, 

are examples of student profiles. 

• IEP form templates 

• Markers with a whiteboard 

• Tablets and laptops for research 

Instructions: 

1. Introduction: Start with a succinct presentation on the value of IEPs in special education, 

highlighting the part that parents, teachers, and support personnel play in helping children with 

disabilities create successful IEPs. 

Emphasize how creating IEPs is a collaborative process that supports transformational 

servant leadership, which aims to meet kids' needs by empowering and empathizing with 

           them. 

2. Group Work: Divide students to small groups and provide each group a student profile that includes 

background data (e.g., age, difficulties, strengths, and limitations). 

Students are required to develop an IEP for the student they are given, considering their emotional, 

social, and academic requirements. Motivate students to work together and assign duties to each 

other in the group (for example, one student might concentrate on social skills, another on academic 

objectives, etc.). 

3. Presentations: Each group gives a presentation of their IEP to the class, including the objectives, 

techniques, and accommodations they selected, emphasizing how these choices are consistent with 



 

 5  

Document Name 

Your Company Name (C) Copyright (Print Date) All Rights Reserved 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

  

5. Presentations: Each group gives a presentation of their IEP to the class, including the objectives, 

techniques, and accommodations they selected, emphasizing how these choices are consistent 

with the ideas of transformational leadership. The class offers feedback and suggestions for 

enhancing the IEPs. 

6. Reflection: Students individually consider how transformational servant leadership may improve 

the IEP creation process. What function does empathy serve? How might student outcomes be 

enhanced through collaboration? 

ACTIVITY 2: COLLABORATIVE PROBLEM-SOLVING 

Objective: To build leadership and collaborative abilities while resolving practical special education 

problems. 

Material: To build leadership and collaborative abilities while resolving practical special education 

problems. 

Instructions:  

Students are presented with various special education problems, such as incorporating an autistic student 

into a general class. In teams, they use servant leadership to generate ideas and offer answers. Groups 

discuss their solutions, emphasizing how leadership may direct choices to benefit every student. The 

significance of these methods is discussed in class. 
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ACTIVITY 3: DESIGNING A SCHOOL-WIDE INCLUSIVITY CAMPAIGN 

Objective: To have students work on creating a campaign that encourages the school community to be 

more inclusive of kids with disabilities. This exercise highlights the value of advocacy, leadership, and 

creating a welcoming atmosphere for all students. 

Materials: Large poster boards or digital design tools (e.g., Canva, Google Slides) 

 Markers, pens, sticky notes, and tape 

 Research materials on inclusivity and disability awareness 

 Timer for time management 

Instructions: 

1. Introduction: Discuss the importance of inclusive education, particularly for students with 

disabilities, should be discussed. Describe the function of transformative servant leadership in 

advancing diversity and inclusion-supporting school-wide efforts. Provide examples of effective 

inclusiveness initiatives from other companies or institutions. 

2. Group Work: Students should be divided into groups and given the responsibility of creating an 

inclusive school campaign. A catchphrase or slogan that encapsulates inclusion should be part of 

the campaign. 

A number of occasions or activities that foster empathy and increase knowledge of impairments 

(e.g., seminars, school assemblies, peer support programs). 

a strategy for communicating with staff, parents, and students. 

To ensure that the campaign reflects the values of servant leadership (e.g., enabling students to 

engage, providing a feeling of belonging for everyone), encourage students to think imaginatively 

about how they might use their leadership to make it meaningful. 

3. Presentation: Every group gives a presentation of their campaign to the class, detailing the 

objectives, events, and leadership style they plan to employ. Groups should describe how they 

designed their campaigns using transformational leadership concepts like advocacy, empathy, and 

teamwork. 

4. Reflection: Students consider how they may use the transformational servant leadership concepts 

in practical situations after the lectures. Talk about how real school actions to serve children with 

disabilities would result from this project. As students engage with real-world educational 

difficulties, especially in the context of special education, these activities help them comprehend 

the ideas of transformative servant leadership by fusing theory with practical application. In a 

university classroom, each action fosters leadership, empathy, and teamwork. 
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